A b s t r a c t
Teaching process every day and more is changing with a strong evolution, where the use of methods, forms and multiple techniques are transforming teaching in a complex and difficult process on the other hand the teaching process is faced today with a large number of exception and contradiction as:
a)
Teachers often give students the task of exercises, for solution of which required knowledge of many subjects, despite the knowledge provided by the teacher were only on their case, so in this respect should be paid special attention to all stages through which ensure quality teaching and successful learning.
b)
Teachers should be familiar with: difficulties, styles, interests, needs, trends and psychological abilities of each student in order to ensure their walk confidently ahead.
c)
On the other hand they often have to break and be dedicated to a group of advanced students who have interests much broader than the rest of the class, in this regard have the skills, but the rest of the children have difficulties therefore require constant supervision and help of teachers.
These are some of the reasons that make teaching as a difficult and complex process. The teaching process as the learning had their history of development. Therefore they passed through the different stages being perfectly constantly.
From the very cognitive of these issues, it was concluded that both these processes are correlated with each other, which makes it even more complicated ( Raçi, A. Gashi, Sh. 2001: 3). Precisely for these reasons, studies and research on teaching and learning have been and are many today. These studies, as well as the interest accrued so teachers, psychologists, and experts in other fields, coupled with the fact that teaching and learning are continuous processes, such as understanding about them cannot ever finish ( QTKA, 2005: 13 ).
Introduction to Search and Research

Methodology
Presentation of the Problem
Ongoing changes in the field of education, especially in the aftermath of war in Kosovo, had intended raising the quality of all levels of education, although the reality today shows an unsatisfactory situation in schools in Kosovo. Every day more and more in our schools is an increase of children who have difficulties in learning the language prior notions, mathematical skills. In his book ,, differentiated teaching " (Tomlinson, 2005: 51) gives practical advice on how to approach and be successful with children with learning difficulties in the learning process, based on the belief that all children They can learn and can be successful, but to do so depends on the insistence of teachers to achieve success, and confidence in the abilities of each child.
According to him the basic idea of differentiated teaching is that teachers need to consider not only the subjects that give, but also 
Methodology
The aim of this study is to diagnose the knowledge, and the willingness of teachers to implement the mode of teaching 
Selection of Champions
The where it is functional service (private school) champion deliberately focused on those schools where the number of students is very large, and the number children with SN is considerable. Also, focus groups were selected for intentional sample consisting of teachers with long work experience and training in this field, but also in the classroom teachers who have a considerable number of children with SN.
Instruments Used in the Study
For lighting empirical problems, differentiated teaching strategies with children with learning difficulties are using these tools:
Questionnaire: In most studies in the social sciences, are advised to use the survey with self-report of which may include different instruments (Mattheus, B; Ross, Liz; 2010: 202). In this study we drafted a questionnaire, which consisted of two sections. In the first section of the survey were put questions about the teacher data such as gender; the level of education achieved; location of school; and the type of school where he works. Except that these data were used as variables in the analysis of data were also used to create a profile of teachers participating in the study. While the second section of the survey is composed of 17 specific questions, through which we aimed to measure the knowledge and assessment of teachers of the benefits of teaching differentiated compared to other types of teaching conditions in schools and readiness their implementation of this mode. Now the all public opinion is aware that the school has students with learning difficulties, and therefore must find ways to bring assistance to them (Kraja, M. 2006: 287). Given the fact that this mode of teaching us is an innovation in terms of terminology, but not its implementation, since it has been in education ever, even from infancy before, without names or designations different.
Teaching Differential -Definition
Its implementation has been an integral part of the school, where classes held respectively in this process, because it was necessary, until the teacher thought and decided not only to the entire class, but also for special students. Students have always been different because: (from parents, family circles different interests and different needs, difficulties, styles and intelligences different), but the whole problem is how much and how considering the diversity of students in our schools, against the goals and objectives that society puts school.
Experience shows that the higher that the intended performance collective, the more deficient del working only with the entire class, and the more necessary is done taking into account the diversity of students in the design and content, the selection of methods, forms, tools, techniques, procedures and educational materials that are used to adapt rhythms, styles, intelligences, and other differences of students, in order to alleviate or eliminate the overall difficulties facing children in the learning process knowledge, creating habits, and skills development. These are the reasons that necessarily must implement differentiated mode of teaching in our schools (Muka, P; Karaj, Dh; Oela, L. 2002: 10).
Below we give a scheme which sets out the fundamental difference between traditional teaching, with differentiated, as above noted in a wider specifics of teaching indirectly, that there is so fundamental difference teaching differentiated, as has differences traditional teaching mode.
Differences of traditional teaching with differentiated Traditional Differentiated
Masked differences between students, or leave when they become problematic, and thus they can not be resolved.
Differences between students studied to serve as a basis for successful planning in the education process Only a text prevails, not given alternative opportunities to increase resources easier learning content Materials are diversified in order to meet the needs, interests, and simplification of curriculum content Mechanical limited in content acquisition and interpretation of facts Become common multiple angles of ideas and events
The teacher guides the behavior of students.
The teacher supports habits that help students increase confidence in themselves.
Teacher solves problems
Students help each other and the teacher to solve problems.
The teacher drafts standards for the advancement of the whole class.
Students work with teachers to put together the goals of learning for all grade and by individuals.
In most cases using only one form of assessment. Students are assessed in many ways.
Strategies for Teaching the Differential
The basic prerequisites for a differentiated treatment of children with learning difficulties (identification of needs and implementation of appropriate strategies)
In connection with the basic prerequisites to differential treatment of children, it is necessary to be identified them, according to these criteria:
1. Identify students who have learning disabilities; After the teacher has the knowledge easier to take steps that will mitigate or even eliminate entirely difficult to have children in the acquisition of any of the fields or program content. Therefore, weight has become a priori the number of respondents, and all analysis results within the group then developed (angl.
Findings and Results of Data
Pooled).
This strict selection protocol sample was applied in order to comply with the conditions for statistical interference, emanating from the central limit theorem and the law of large numbers. The sample size is selected, within budgetary limits, recognizing the error margin of 5%, 10% confidence interval, in a population of 1 427 teachers in the municipality of Pristina. According to the program for calculating Raosoft enough sample size, the sample is supposed to be interviewing 156 attempts, with the assumption that 66% will respond positively to the request to be interviewed.
After the interview, the response rate has proved to be 71.7%, that of 156 requests, 112 teachers have agreed to be interviewed. It should be emphasized that the descriptive statistics analysis constantly refer to the outcomes of the sample observations.
Given that the sample selection is made exclusively randomly, these results can be used for statistical interference within the selected population -ie teachers in the municipality of Pristina.
Given the budget limitations of this study -namely limiting the number of respondents -statistical interference should be interpreted with caution.
Quantitative Analysis of Data
Discussing the results of the study aims to identify the realization of the purpose of this study regarding teaching strategies differentiated children with learning difficulties, and the hypotheses raised in the study, if the teaching of differentiated accompanied associated with difficulty lower learning, compared with other types of teaching. Factors analyzed in the context of this study will be analyzed with each other, because to us so far no in-depth studies on teaching strategies differentiated children with learning difficulties, which can be compared with research previous.
Regarding the basic hypothesis:
Differentiated instruction and individual influences more in overcoming difficulties in learning, compared with other types of teaching.
In this study we were worked with various teachers like (different levels of education, with different specifications, such as the type and location of the school where they work, as well as work experience and trainings attended). The analysis of measurement data it was found that no statistically significant differences between them with regard to the first hypothesis.
Basic statistical hypothesis Examination:
From the presentation of the results of the analysis descriptive, can already be concluded that according to the teachers of the To formally test the hypothesis of the study, the variable interest values are reconstructed into a binary variable, where the value 1 is defined ,, success "or the teacher agrees ,, very" or ,, fully "with the hypothesis, or 0 as, , non-success "where the teacher has given approval lesser extent, somewhat ,," ,, little "or ,, no". Taking into account the available data that represent ordinal ratings, such a reconstruction of the variable allows for the use of binomial proportion test through statistical z. We note that in case of noncategorical variables, it would be standard for such purposes to be used ,, test ".
In this form to conclude that quantitative goals:
"More than 2/3 of teachers in the municipality of Pristina estimate that differentiated and individualized teaching is associated with less difficulty in learning, compared with other types of teaching "
Statistical test:
The value of the test binomial proportion is lower than 1%, meaning much lower than the margin of permissible error of 5%, therefore we can conclude that there is no statistical evidence to reject the hypothesis, and conclude that differentiated teaching is more effective than the current format.
Through this test statistic proved that even if the conditions hypothetical interview will be repeated with other samples representative within the population (teachers and Pristina), randomly, then the proportion who appreciates the usefulness of teaching differential will still pass two thirds of respondents.
Auxiliary hypotheses:
To better inform understanding of the basic hypothesis in this study were also presented four auxiliary hypotheses which are examined statistically as:
1. Gender teacher determines the differences in evaluating the effectiveness of differentiated teaching;
The level of education of teachers determines their differences
about the usefulness of differentiated teaching;
3. Type of school determines the difference in knowledge, and the willingness of teachers to implement differentiated instruction;
Determines the difference in knowledge, and assessing the utility of teachers for the implementation of differentiated teaching
The importance of these auxiliary hypotheses is more detailed understanding of the determinants of attitudes towards differentiated instruction, and the differences have statistical significance can then be used to formulate recommendations for the improvement of teaching method differentiated educational system Auxiliary Hypothesis 1:
Gender teacher determines the differences in evaluating the effectiveness of differentiated teaching;
1. From the data presented in the following tabulation variable that defines the basic hypothesis with variable gender of respondents, it appears that there is a higher probability that male teachers teaching to estimate the benefits of differentiated than the opposite sex. While 68% (56 of 82) females have considered teaching differentiated form followed with fewer difficulties in learning, 80% (24 of 30) of male teachers are given the same rating. 
Auxiliary hypotheses 2:
The level of education of teachers determines their differences about the usefulness of differentiated teaching;
Regarding the difference in the evaluation of teaching differentiated by teachers, conditional on their level of education, tabulation of the data shows that the trend higher to assess the usefulness of teaching differentiated show teachers who have completed level Master education (19 of 22, or 86%). However, the relationship is not linear, because the trend is higher among teachers with HPS than those with Bachelor-level education, 69% to 67% respectively. Formal testing of observations arising from the results of sample hypothesis that private school teachers have a higher rating than those of public schools for teaching differential is statistically significant. P value of Chi-Square test is the 0.00, indicating that there is the probability that the hypothesis is much lower than the predetermined margin of 5% (0:05).
Auxiliary hypotheses 4:
School location: Determines the difference in knowledge, and assessing the utility of teachers for the implementation of differentiated instruction;
The type of location where it operates schools in which the teacher is engaged, there is significant difference in knowledge and appreciation of the benefits of differentiated teaching. More specifically, teachers engaged in the city have knowledge, but also a significantly higher tendency (57/71 or 80%) to assess the usefulness of teaching differentiated compared to teachers engaged in rural location (23/41, or 56%). 
Conclusions and Recommendations
The findings of the study gave positive answers the first research hypothesis that differentiated instruction is a priority in children's learning with vësntirësi, compared with other types of teaching.
Study on differentiated teaching strategies in children with VN is one of the few studies done in Kosovo, which illuminates some interesting opinions discussed in the study. These represent opportunities, interventions for positive change with regard to the implementation of differentiated teaching strategies in order to mitigate or eliminate entirely the problems faced by children with VN in the teaching process. The benefits of such teaching will be to the benefit of all children, especially children with VN, parents and society in general. Such changes would make our goal a reality of our society that every citizen to ensure quality education regardless of their differences in the development of individual, national differences, religious, gender, race etc.
Some recommendations for education policy and decision makers are:
Invest in regulation and the expansion of facilities where learning takes place;
• Invest in all schools in technology (means) varied learning (visual, auditory, visual);
• The functional pedagogical and psychological services in schools.
• Improve efficiency of teacher training system.
For this:
-Push materially and encouraged to attend properly to take advantage of training to raise the quality in their work with all groups of children;
-Include in the training which focus on pedagogical and psychological themes, such as the difficulties in learning to children;
-The funded publications which reflect the concerns of teachers in learning difficulties in children, as well as successful strategies to approach the work in these groups of children.
Recommendations for schools:
• Schools should explore the possibilities of the device with multiple tools and opportunities to use ICT to create a variety of teaching, in order to facilitate the learning of children, in particular children with SN;
• The animated function within training schemes, with special focus on treatments to problems with learning difficulties in children;
40
• To explore the way to permanent cooperation with parents, with the aim of unifying the attitudes and views concerning the treatment of children with SN.
Recommendations for teachers:
• Teachers need to implement differentiated teaching to achieve results satisfactory to all children;
• The problems of children in learning can be a reflection of inappropriate teaching practices;
• Teachers need to recognize, interests, styles, intelligences and difficulties of each child in the implementation of differentiated teaching, trusting in the abilities of each child;
• Teachers must be informed of the reasons of learning difficulties, type, characteristics of children with SN that can build successful strategies;
• Teachers should consult with pedagogical and psychological service for more in-depth knowledge of learning difficulties in children, as well as possibilities of successful treatment of learning difficulties;
• Apply the exchange of visits classes to exchange positive experiences in terms of learning difficulties
Recommendations for parents:
• Parents must attend school more often in order to be aware of the problems and difficulties faced by their children in the learning process;
• Parents should consult with teachers tutors and pedagogical-psychological service in order to inform about the situation of the child, as well as opportunities to help children overcome learning difficulties.
